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Rhetorical Patterns and Processes Extant
in the English composition of Japanese students
and
Its Implications for TEFL in Japan

Harumi Oishi
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It is not simply that people speak in different tongues but also that they see differently, feel
differently about their experience. “If by some miracle, American and Japanese were to
wake up one day find ourselves talking the same languages,” observes George Packard, “we
would still be faced with the problem of our massive ignorance about each other, we would
still have difficulty in knowing what to communicate because we have so much to learn ab-

out what motivates the other.”
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The thought pattern which speakers and readers of English appears to expect as an integral
part of their communication is a sequence that is dominantly linear in its development. An
English expository paragraph usually begins with a topic statement, and then by a series of
subdivisions of that topic statement, each supported by examples and illustrations, proc-
ceeds to develop that central idea and relate that idea to all the other ideas in the whole
essay, and to employ that idea in its proper relationship with other ideas, to prove some-

thing, or perhaps to argue something.
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The central idea is usually vague or only loosely connected with most of the topic in the
essay; if it is stated at all, it usually appears at the last sentence, more often as an after-

thought than a result of the previous discussion.
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In Japan, it is the responsibility of the listener (or the reader) to understand what it is that
the speaker or author had intended to say. [Japanese readers| anticipated with pleasure the

opportunities that such writing offers them to savor this kind of “mistification” of language.
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%1 There are three reasons why I chose to come to Berkeley this summer. Two of three reasons are
related to my graduate study, which will begin from this fall. The other reason is related to the reputa-
tion of Berkeley as an international university.

The first reason why I chose to come to Berkeley is that I would like to get accustomed to the
life at UC Berkeley by the end of August when the fall semester of the graduate program begins. I am
getting to start my graduate study at Berkeley from this August. They said that once the fall semester
begins, I will be extremely busy and will not be able to lake time to go shopping and hanging around
the campus. I wanted to ge used to this campus studying at ESL this summer.

The second reason why I chose to come to Berkeley is that I have to take preparatory course in
mathematics offered by department of Ecomonics. The course begins at the beginning of August, so it
was 1mpossible for me to go to another school to take 8 week English course.

The third reason why I chose to come to Berkeley is that I was recommended to go to summer
session in Berkeley by some of my American friends. He said Berkeley was famouse as an international
university and offered excellent language program. Acutually, one of the friends who recommended me
to go to Berkeley studied Japanese therve. The fact that he speaks very good Japanese demonstrated the

excellence of the program.
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) First of all, last semester, 1 attended English Language Program in Berkeley, When I was
stydying theve, I heard about this program from my teacher, Acoording to what he said, this program
is harder than ELP and the students need to study very much. Because of my future plan, I really
need to study English harder than now.

The second of all, I have a plan to go to graduate school in the U. S. so I want to be close to
the campus which has an academic almosphere. For example, to be close to the university students
makes me encourage myself to study English move.

The most important reason why I chose this program is that I found out this had better prog-
ram than awny other schools. I decided, for example I collected catalogures from lots of schools and I
asked a lot of teachers about which school I should attend. I found out that ESL on campus had a bet-
ter program for summer. I changed my mind.

There are the reason why I chose to come to this program this summer. I hope this decision
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goes in good way for me.
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1 I used to be a graduate student in Japan. Usually I am supposed to work out certain company
which I chose before. Whereas the company study English abroad.

My studying abroad was determined n last December. The letter which informed me this deci-
sion by the company reached me on December 25. At that time I felt the letter was a kind of Christ-
mas present for me.

After receiving the letter I had to determine wheve to go for studying abroad. At first, I ex-
pected the company gave me an mformation. But I've got to decided it by myself. To begin with, I tried
to determine the company and the avea wheve I should go. And I fhought the avea which has a com-
forlable climate would be good for my study. So, I detevmined to go California...

Therefore, I decided the norht part and I know the teacher in my univeritity he used to work in
U. C. as a visiting scholor. He advised me to go to kind of urban part because a rural part doesn’t give

me a lot of entertainment instead of the school
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il I came to United Staie five monies ago and I took a class at English Language Program and I
studied English in ELP. But I wanna try to study UC campus. I wanna make a lot of friend. There is
a lot of Japanese people this season wn ELP so I wanna make a chance to sepak English in summer
school. It is another veason why my brother has been studying itn UC Berkeley and he takes summer
school so I wanna study English with brother. It is also good opportunity for me to stuty English.

I wanna make a effort in this school. Now, I can’t speek English well. But in this opportunity I
wanna speak a lot of English.

There is a discussion class in summer school I paticurary want to make a effort discussion

class.
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%1l Nobody will be tired of listening to my story because of my story accesent. I hate to see consused
and troublesome people’s face. I'm tived of feeling isolated among a group, for example, when my friend
and I went to the bar, everybody but me enjoyed talking one another and I just drank beer.

As a benefit of this, I feel at least confortable living in the U. S.
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There are correlations between reading achievement and writing ability. Better writers

tend to be better readers.

. There are correlations between writing quality and reading experience as reported

through questinaires. Better writers read more than poorer writers.

. There seem to be correlations between reading ability and measures of syntactic complex-

ity in writing. Better readers tend to produce more syntactically mature writing than

poorer readers.
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